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RESUMO

Os Obijetivos de Desenvolvimento Sustentavel — ODS compreendem 17 objetivos e 169 metas monitorados por 232
indicadores que mesclam, de forma equilibrada, as trés dimensdes do desenvolvimento sustentavel (ONU, 2016). O
objetivo deste artigo foi analisar como os ODS estdo sendo incorporados as ages de Extensdo da Universidade Federal
de Campina Grande — UFCG, especificamente os Programas e Projetos vinculados ao Programa de Bolsas de Extensdo —
PROBEX, desenvolvidos durante o periodo de 2019 a 2022. Para tanto, foi realizada pesquisa exploratéria e documental,
para verificar o perfil, bem como o potencial desta universidade no cumprimento das metas da Agenda 2030. Os dados
foram sistematizados em planilhas do software Microsoft Excel para identificar acGes e verificar seu alinhamento com
os ODS. Ao final, foi possivel inter-relacionar o objetivo do estudo com os aspectos tedrico-metodoldgicos, para
contribuir para a ampliagdo de conhecimentos Uteis para a gestdo da Extensao, ndo sé na UFCG, mas em todas as IES
que buscam alinhar suas atividades com os ODS.

PALAVRAS-CHAVE: ODS; Extensdo Universitaria; UFCG.

University extension at UFCG
towards sustainable development
an analysis of its alignment with the SDGs

ABSTRACT

The Sustainable Development Goals - SDG comprises 17 objectives and 169 targets monitored by 232 indicators that
mix, in a balanced way, the three dimensions of sustainable development (UN, 2016). The objective of this article was
to analyze how the SDGs are being incorporated into the Extension actions of the Federal University of Campina Grande
- UFCG, specifically the Programs and Projects linked to the Extension Scholarship Program - PROBEX, developed during
the period from 2019 to 2022. For this purpose, exploratory and documentary research was carried out, to verify the
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profile, as well as the potential of this university in meeting the goals of the 2030 Agenda. The data was systematized in
Microsoft Excel software spreadsheets to identify actions and verify their alignment with the SDGs. In the end, it was
possible to interrelate the objective of the study with the theoretical- methodological aspects, to contribute to the
expansion of useful knowledge for the management of Extension, not only at UFCG, but in all HEIs that seek to align
their activities with the SDGs.

KEYWORDS: SDG; University Extension; UFCG.
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1 INTRODUCTION

The Sustainable Development Goals (SDG), approved by the 193 member countries at the 70th General
Assembly of the United Nations (UN), in 2015, as part of the 2030 Agenda, represent a fundamental milestone
in the search for a more equitable, prosperous, responsible, and environmentally friendly future (Nag¢des
Unidas, 2015). It is a global initiative aimed at the development of signatory nations (ONU, 2021), marked by
three major international agreements — the 2030 Agenda and the SDGs, the Paris Climate Agreement and
the Adis Abeba Action Agenda on financing for development that represented major global advances for the

international community (ONU, 2017). Figure 1 presents the themes covered in each SDG.

Figure 1: Themes of the 17 Sustainable Development Goals of the UN 2030 Agenda.
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The seventeen SDGs and their 169 goals comprise a means to promote the development of nations,
aiming to balance the three dimensions of sustainability: economic, social, and environmental (GAERTNER,
2020), also encompassing the institutional dimension that contemplates SDG 16 “Peace, Justice, and Effective
Institutions” and 17 “Partnerships and Means of Implementation”.

It is understood that this guidance is essential for improving evaluation processes in sectors such as
Higher Education Institutions (HEIs), which constitute an excellent space for developing actions aimed at

sustainable development, in the territories where they are located, including their internal policies and
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guidelines for a sustainability policy whether in the Teaching, Researching, Extended learning or
Management dimension.

In addition, it's worth pointing out that each of the 17 goals addresses a specific area of concern, such
as poverty eradication, zero hunger, health and well-being, quality education, gender equality, clean water
and sanitation, affordable and clean energy, decent work and economic growth, among others.

Faced with the complexity of this challenge, the crucial role of universities is reinforced, in the sense
of developing policies capable of collaborating with the fulfillment of this global action, based on the
demands arising from the populations that live the local reality and can act as multipliers of the ideas
constructed. for/with them, aiming at the development of the region in which they are located.

The centrality of university-extended learning stands out here, as a transdisciplinary academic practice
and as a systematic dialogical interaction between the University and society, which works to face social
demands based on the SDGs, also providing opportunities for the development of multidisciplinary practices,
once undertaken by subjects from different fields of knowledge. However, this potential influence of
Extended learning in achieving the SDGs has been slowly recognized within universities, especially concerning
their strategies to act under the SDGs and the availability of methodologies and tools for evaluation and
management of its activities.

This article presents the current scenario of UFCG, about the process of incorporating the SDGs into
Extended learning actions, taking as a reference for analysis the Final Reports of Projects/Programs, approved
under the Extension Scholarship Program, PROBEX/UFCG, developed during the period from 2019 to 2022.

Furthermore, it's worth mentioning that, since its creation, in 2002, the institution has developed
teaching, research, and extension activities, aiming to meet social demands and, consequently, advance
policies that envision the development of the territory of Paraiba, in which it is located.

In this sense, starting in 2019, the Pro-Rectorate for Extension began to require coordinators to link
their proposals to at least one of the 17 Sustainable Development Goals (SDGs). However, based on the
reading of the Institutional Development Plan (PDI), to assess the alignment of this document with the
implementation of practical actions related to the 2030 Agenda, aiming to contribute to the demands of
interest regarding the provision of activities aimed at fulfilling the SDGs, a gap was observed concerning the
elements that make up this theme.

In addition to the guidance provided by the Pro-Rectorate, Extended learning activities are linked to
the eight thematic areas defined by the Forum of Pro-Rectors for Extension in the National Extension Policy,
namely: Communication; Culture; Human Rights and Justice; Education; Environment; Health; Technology
and Production; and Labor (FORPROEX, 2012).

In this sense, the following question that will guide this research is considered pertinent: How are the
SDGs being incorporated into UFCG Extended learning actions, to contribute to the sustainable development

of the communities it benefits?
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It is understood that this issue represents a problem that could clarify the main challenges and
potential of University extension from the perspective of the 2030 Agenda; the arrangements or forms of
action that give rise to Extended learning actions, specifically at UFCG; details about the technologies
developed and applicability based on Extended learning actions; information on support structures for its
development, among other issues that may contribute to reflection on the role of the university in
implementing the 2030 Agenda.

Based on this context, UFCG's Extended learning actions were identified to verify how the SDGs are
being represented in the current Extension scenario, from the perspective that this institution is collaborating
with the 2030 Agenda, which will make it possible to advance the stimulus to actions that support the
incorporation of the SDGs and that respond to qualified demands arising from local communities.

Currently, there are still few studies related to this topic. Research carried out by Leal Filho et al. (2021),
outlined “the need to pay attention to the SDGs in university programs and produced guidelines for the
development of frameworks, which can help guide the efforts of HEls in the pursuit of the SDGs in a more
systematic way” (LEAL FILHO et al., 2021, p. 10).

Thus, this article contributes to filling this gap, reinforcing the commitment of Universities to the UN's
2030 Agenda, also, since it is one of the first to address this topic, taking as a reference the specific case of
UFCG, considering the urgent need for a structure aimed at meeting the principles of the 2030 Agenda,
especially in University Extended learning actions.

The scientific relevance of this article and the contribution of this study reside in the fact that it
describes the current state of SDG implementation at UFCG, outlining how the institution is working towards

achieving this objective, in addition to pointing out paths for future research.

2 METHODOLOGY

To meet the objective proposed in this study, of understanding how the 2030 Agenda has been
addressed by learning extended actions, at UFCG, exploratory research was carried out, of a qualitative
nature, which, according to Gil (2019), aims to provide greater familiarity with the problem, to make it more
explicit or building hypotheses. Its planning tends to be quite flexible, as it is important to consider the most
varied aspects related to the fact or phenomenon studied.

The data were obtained directly from the Final Reports of the Extended Learning Projects, developed
at UFCG, within the scope of the PROBEX/UFCG Extension Scholarship Program, during the period from 2019
to 2022, considered official documents in the public domain, prepared by teachers, administrative
technicians and students from the institution, involved in Extended learning actions, therefore there is no
need to submit to the Ethics and Research Committee, as regulated by Normative Instruction No. 510/2016

(Brasil, 2016).
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Furthermore, to understand the institution's degree of involvement with the 2030 Agenda, the
Institutional Development Plan (PDI), effective 2019-2024 (UFCG, 2020) and the Sustainable Logistics Plan
(PLS), 2020-2024, were read, available on the official website of the institution.

It is noteworthy that the PDI represents a strategic planning instrument that integrates the universe
of HEIs and must be in line with social demands, focusing on civic and humanistic education, as well as
sustainable development. Although the PDI considers the flexibility, interdisciplinarity, and transversality of
UFCG's academic practices, themes included in the 2030 Agenda, the adoption of sustainability practices is
not evident. This need was also verified in the PLS, prepared based on consultations carried out with the
academic community and institutional objectives.

It is worth highlighting that, to access the analyzed reports, the Access to Information Law (LAI) was
used, an Integrated Ombudsman and Access to Information Platform of the Federal Government, developed
by the General Comptroller of the Union (CGU), currently with the name by Fala.BR.

Data collection was carried out in October 2022, aiming to systematize the information around the
SDGs, contained in the Final Reports of the proposals and provided by the coordinators of the analyzed
proposals.

Regarding the systematization of the data, they were organized in an Excel spreadsheet, to collect the
information necessary for the analysis. In the end, 443 reports were identified, of which 49 were excluded
because they did not contain information about their connection with the SDGs. After exclusion, 394 reports
were selected for analysis. The following information was extracted from the documents: title, thematic area
of the Extended Learning in which the proposal was registered, SDG(s) addressed, in addition to the center
where each coordinator is assigned.

After systematizing the Extension actions, the frequency of actions was distributed by SDG, mentioned
in the reports analyzed, in each year.

The data collected was subjected to qualitative analysis, however, at times, quantitative analysis was

used to deepen the understanding concerning the documents subject to this investigation.

3 RESULTS AND DISCUSSION

Based on the analysis of the UFCG Final Extension Reports, it was found that in 2019, the year in which
the SDGs were incorporated into the PROBEX/UFCG call for proposals as a requirement for the preparation
of Extension proposals, 136 actions were completed, including Programs and Projects. In 2020 and 2021,
there was a decrease in the number of actions completed (58 and 98, respectively).

This fact may be related to the period of the pandemic caused by Covid-19, in which the institution,
following the guidance of the Covid-19 Crisis Committee, established by Ordinance No. 38, of March 27, 2020,

of UFCG, was instructed to change the ways of carrying out academic activities, to remote work, in order to
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avoid crowds and contain the spread of the pandemic, which significantly affected the performance of
activities at the institution.

Furthermore, during the pandemic, the UFCG Office of the Vice-Rector for Extension launched a
specific call for proposals to support Extension Projects and Courses to address the public health emergency
of international importance resulting from the Coronavirus - COVID-19, due to the circumstances
experienced during that period.

It should be added that the COVID-19 pandemic has affected the progress of the SDGs at a global level.
In this regard, data from the Sustainable Development Report (SDSN, 2023) reveal that, since the beginning
of the pandemic in 2020 and other simultaneous crises, progress on the SDGs has stagnated worldwide.

On the other hand, it was observed that the largest number of extension actions completed at UFCG
was concentrated in 2022, totaling 151 actions, which represents 38.32% of the total.

For a better understanding and analysis of the actions and presentation of data, the records presented
by the coordinators were taken as a reference in the evaluation of their proposals. At this stage, something
that caught our attention was the fact that some proposals related to the health area, for example, were
linked to SDG 4 (Quality education), and not to SDG 3 (Health and well-being); in other cases, in the case of
this same area of Extended learning, it was observed that some proposals appear linked to the areas of health
and education, cumulatively, as they aim to develop health education activities, however, the activities
focused only on SDG 4, not referring SDG 3, as this would be the final objective of the proposed action,
although recognizing the interdisciplinarity between the two areas.

The analysis of the documents allowed us to infer that the fact that a proposal is related to more than
one SDG contributes to strengthening the interdisciplinary character of University Extension, also
recommended in the 2030 Agenda. This interdependence between the SDGs was observed, in some cases,
for example, between SDG 1 (No poverty), SDG 2 (Zero Hunger), and SDG 12 (Responsible Production and
Consumption).

Furthermore, it isimportant to highlight that, as a project is related to more than one SDG, the number
of reports analyzed, concerning the number of SDGs reported, can be dissonant. It is considered that this fact
may interfere with the deepening of actions, with their adherence to the SDGs, as there is a lack of objectivity
to explain this alignment, which demonstrates fragility in the University's contribution to the implementation
of the SDGs.

Another fact observed, during the systematization of information, refers to the lack of alignment
between the Application Form for proposals and the Form used for the Final Report, especially about
information related to the SDGs. This data requires more attention, as it may suggest less concern in
specifying, in the respective documents, the intended SDGs and, consequently, the results achieved to fulfill
such objectives, in addition to making it difficult to demonstrate the university's performance concerning the

SDGs.

Rev. Intern. Exten. UNICAMP | Campinas, SP | v. 6 | e025001 | p. 1-13 | 2025.



Revista Internacional de Extensdo da Unicamp 7

This fact may be related to the lack of knowledge of the actors involved in extended learning actions
about the 2030 Agenda and the SDGs, disregarding how the Projects contribute to achieving these objectives.
This may be a reason that compromises the process of aligning Extended learning actions with the SDGs, in
most universities.

Based on the records presented by the coordinators involved in the actions analyzed, it appears that,
in 2019 and 2022, all 17 SDGs were mentioned. This link between Extended learning actions and the SDGs
highlights the transversality and interdisciplinarity aspect of implementing this global agenda, advocated by
Raeder and Menezes (2019).

On the other hand, in 2020, SDGs 2, 7, 9, and 17 did not appear in any project. This fact is repeated in
2021, in which SDGs 7 and 14 were also not mentioned. Overall, SDG 3 and SDG 4 were the most informed
across all years.

Graph 1 shows the percentage of linkage with an SDG, indicated by the coordinators, in the Forms of

each Report.

Chart 1 - Distribution of UFCG Extended learning actions, by SDG, by year.
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Source: Own authorship (2023)

The results point to SDG 3 and SDG 4 as the most addressed during the four years analyzed, which was
already expected, since Health and Education are among the areas of great social relevance, recommended
in the National Extension Policy (FORPROEX, 2012), in addition, they work to face social demands, through
multidisciplinary practices, based on the SDGs.

Similar results on this topic can be seen in the work of Kérfgen et al. (2018) which presents a tool for
mapping research that addresses sustainability themes defined by the SDGs, at Austrian universities. The
authors concluded that the areas related to SDG 3 (Health and well-being) and SDG 4 (Quality education) are
well represented by universities in that country, while other SDGs, such as SDG 1 (Eradication of poverty) and
SDG 14 (Life in water), are in less represented research fields.

Still in the international context, related to the topic, Spain created the higher education group for
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Agenda 2030 in 2017, with an action plan drawn up in 2018, gathering information on how the SDGs can be
implemented. Since then, conferences and reports have been discussing the progress of the topic in these
institutions, evaluating the performance of the involvement of the SDGs in the training, research, and
management of these institutions.

In the Brazilian context, we can mention as one of the initiatives developed on the implementation of
the SDGs in universities, the analysis carried out by Serafini, Moura, and Rezende (2020), involving 53
Brazilian universities, among which, “22 universities (42%) reported have inserted the 2030 Agenda and the
SDGs in any of its institutional documents, such as the PDI, Management Plan, Sustainable Logistics Plan or
other regulations” (our translation). (Serafini, Moura e Rezende, 2020).

Regarding the integration of the SDGs in the mission of universities, Serafini (2022) highlights the vision
of Ruiz-Mallén and Heras (2020) in which the authors reinforce that HEls have the moral imperative to
incorporate the SDGs as part of their mission and essential functions.

In addition to these initiatives related to the alignment of Extension with the SDGs, involving Brazilian
HEls, research carried out by Gomes & Lenzi (2022) presents results from the Federal University of Alagoas
(UFAL) that are in line with those of this research. According to the authors, “of the projects analyzed, all
presented a precise and inexorable interrelationship with SDGs 3, 4, and 11” (Gomes & Lenzi, 2022). Once
again, it is observed that Extended learning actions in Brazilian institutions are more concentrated on SDGs
3 and 4, for the reasons already presented in this article.

Santos (2019), analyzing the teaching, research, and Extended learning actions of the Federal
University of Ceara - UFC, developed in 2018, found that the themes related to the SDGs/UN with the highest
incidence, in the Extended learning actions, were concentrated in the areas of Health (38.45%) and Education
(14.01%), followed by Technology (9.42%) and Culture (7.17%).

In the same direction, the work developed by Alves (2019) at UFPB stands out, based on Extension
projects developed in 2018 and 2019, the results of which showed a marked concentration of projects linked
to SDGs 3 and 4, in both years.

A similar reality was demonstrated in the study by Gaertner et al. (2021), in which the authors
evaluated scientific production in the Metropolitan Region of Curitiba (RMC), highlighting that SDG 3 (Health
and well-being) was the most researched. On the other hand, the research showed that SDG 2 (Zero hunger
and sustainable agriculture) and SDG 14 (Life under water) were the least researched. The authors attribute
the small proportion referring to SDG 14 (Life in water) to the fact that the RMC does not constitute a coastal
region. This reality is similar to that of UFCG, as the institution does not have any campus in the coastal region
of the state of Paraiba.

The reinforcement of this movement, in favor of achieving the SDGs, by Brazilian HEls, was also
demonstrated in the research by Van Kaick and Porto Alegre (2020) around the experience of the Federal
Technological University of Parand (UTFPR), which advises that all University Extension projects must meet

up to three SDGs, this being an institutional policy to achieve alignment with the 2030 Agenda.
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In the specific case of UFCG, about projects linked to more than one SDG, given the multidisciplinary
nature of the 2030 Agenda, it was noticed, for example, the incidence of linking SDG 1 (Eradication of poverty)
with other goals, such as the SDG 2 (Zero Hunger) and SDG 12 (Responsible Production and Consumption).
These results demonstrate that, although Extended learning actions at the institution are working to
collaborate with the achievement of the SDGs, this alignment is not evident in the documents analyzed.

Furthermore, it is important to observe the average between the indicated SDGs, which varied over
the periods studied. In percentage termes, it is observed that some SDGs (2, 7, 9, and 14) were not represented

in 2020. Furthermore, SDG 14 was also not mentioned in 2021, as shown in Table 1.

Table 1: Percentage of SDGs in UFCG Extension Project Final Reports, by year.

oDS 2019 2020 2021 2022
ODS1  4,20% 1,09%  2,70%  4,56%
ODS2  2,94%  0,00% 162%  517%
ODS3  2437%  38,04% 3351%  2553%
ODS4  19,33%  19,57%  22,70%  22,49%
ODS5  547%  326%  271%  2,43%
ODS6  462%  217%  271%  2,74%
ODS7  042%  000%  054%  0,30%
ODS8  336%  543%  325%  3,95%
ODS9  168%  000%  054%  0,61%
oDS 10 966%  870%  919%  9,73%
oDS11  588%  870%  650%  4,86%
oDS 12  505%  543%  4,32%  547%
oDS 13 1,68% 1,09% 162%  4,26%
OoDS 14  042%  0,00%  0,00%  0,61%
ODS 15  5,04% 1,09%  216%  3,04%
ODS 16 4,20%  3,26%  378%  2,12%
oDS 17  168%  217%  216%  2,13%
TOTAL  100% 100% 100% 100%

Source: Own authorship (2023)

These results allow us to reflect on the proportion with which each SDG was addressed over the four
years analyzed. Some have a constant that keeps them at the top, such as SDG 3 (Healthy life) and SDG 4
(Quality education); others, however, were mentioned to a lesser extent, such as OSD 7 (Clean and renewable
energy) and SDG 14 (Life on Water). This analysis helps to identify areas that need more attention and efforts
from the institution to contribute to achieving the SDGs.

This discrepancy suggests that, although some areas have already been prioritized, others may be
being neglected. Thus, the analysis is fundamental to direct institutional efforts towards a greater balance
in the implementation of the SDGs, ensuring that less prominent objectives also receive due attention and
contribute more equitably.

In Table 2, it is highlighted that, on average, 59.75 reports mentioned SDG 3, in the four years
analyzed, while 45 addressed SDG 4. In relative terms, SDG 3 was the most indicated in the reports analyzed,
in 2021 and 2022, representing 38.04% and 33.51%, respectively, followed by SDG 4, which represented

22.70% and 22.49%, respectively, of the total indication in the reports.

Table 2: Average of SDGs indicated, per year.
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oDs 2019 2020 2021 2022 Média

oDS 1 10 1 5 15 7,75
OoDS 2 7 0 3 17 6,75
oDSs 3 58 35 62 84 59,75
OoDS 4 46 18 42 74 45

OoDsS 5 13 3 5 8 7,25
ODS 6 11 2 5 9 6,75
oDs 7 1 0 1 1 0,75
OoDS 8 8 5 6 13 8

oDs 9 4 0 1 2 1,75
ODS 10 23 8 17 32 20

ODS 11 14 8 12 16 12,5
ODS 12 12 5 8 18 10,75
ODS 13 4 1 3 14 5,5

ODS 14 0 0 2 0,75
ODS 15 12 1 4 10 6,75
ODS 16 10 3 7 7 6,75
oDs 17 4 2 4 7 4,25

Source: Own authorship (2023)

These two SDGs are linked to the “Social” dimension that makes up the sustainability tripod, alongside
the Economic and Environmental dimensions, and represent aspects that are directly reflected in the well-
being and quality of life of citizens. A closer look at these results reveals that there are differences in the
distribution of areas of great social relevance. This fact may be related to the multi-campus reality of the
institution, naturally, the emphasis on the SDGs varies according to the nature of each Teaching Center, which
seeks to meet the main demands of the region in which it is located.

On the other hand, it is observed that, among the least recommended SDGs, SDG 7 (Affordable and
clean energy) and SDG 14 (Life on Water) stand out. About SDG 7, this data caught our attention, given the
current emphasis on policies aimed at encouraging the production and consumption of energy from clean
sources, which are extremely important for protecting the environment and maintaining health. people's
quality of life, in addition to being an important factor in ensuring the sustainable development of the planet.
This result was already expected, given that UFCG does not have any campus in the coastal area of Paraiba.

Regarding the dimensions of sustainability, from this analysis, it was possible to identify that the social
dimension was the most represented in the reports, as it brings together the largest number of SDGs.
Furthermore, Extension is the academic dimension that promotes the university's interaction with society.
Therefore, this result was already predicted. On the other hand, the environmental dimension had the lowest

representation, based on the documents analyzed, as indicated in Chart 2.

Chart 2: Percentage of Projects distributed across the three Dimensions of sustainability - period 2019 to
2022.
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It is important to highlight that a similar reality was evidenced by Santos (2019) when analyzing the
context of UFC Extended learning actions, developed in 2018, in which 81.95% of active actions have a social
perspective; 11.66% focus on the economic dimension; and 6.39% present an environmental proposal. The
author highlights that the social dimension also presents a significant majority, along with teaching and

research actions.

4 FINAL CONSIDERATIONS

According to the data analyzed, it is clear that there is still little articulation of Extended learning
actions, concerning the implementation of the SDGs, at UFCG, however, even in the face of so many
challenges, the University has been building, by leaps and bounds, an important trajectory for the
implementation of the 2030 Agenda, especially in Extended learning actions. Even so, more attention will be
needed, especially regarding the establishment of partnerships with other institutions, given the significance
of the Agenda to effectively follow the path towards sustainable local development.

In this sense, the need to create a network of articulation between sectors is recognized, for the
development of integrated actions, in addition to efforts and investments, on the part of managers, to be
able to act in response to social demands. It is also important to know the particular vulnerabilities of each
target population, to act appropriately to deepen actions aimed at achieving the SDGs.

Several gaps were identified with the incorporation of the SDGs, in the documents analyzed, as well as
the areas of focus, related to the SDGs, that deserve more attention from the Institution to help contribute

to achieving the goals of the 2030 Agenda. In this sense, it is understood that this research is an instrument
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to enhance the management of University Extension, at UFCG, highlighting the importance of knowing the
gaps and potential of Extension for alignment with the SDGs.

Furthermore, a very detailed analysis of these realities can help determine priorities and implement
actions that can assist managers in decision-making to the SDGs, as well as identify areas that need to be
improved, in addition to others that can be strengthened. From a systematic evaluation, it will be possible to
envision new directions in search of strengthening university-extended learning as an agent of social
transformation.

A limitation of this research is a more in-depth analysis of the University's official documents, such as
the Institutional Development Plan (PDI) and the Sustainable Logistics Plan — PLS. It is worth highlighting that
the results found cannot be generalized, given the need for a broader investigation that makes it possible to
compare the alignment of Extended learning projects with the aforementioned documents.

In this sense, it is suggested, for future studies, the analysis of the organizational arrangements for
institutionalizing the 2030 Agenda in the PDI and PLS, referred to by UFCG, aiming to accelerate the

implementation of the SDGs internally.
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